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ABSTRACT

aEslewsal 0,

In order to study the effects of community control in
schools on expectancies in black fifth through eighth grade children,
five major categories of expectancy were of interest: internal
control, group pride, success expectancies, self-esteem, and school
attitudes. Focus was on the relationship between inner versus outer
locus of control and achievement. Subjects were 980 black urban i
school children, and the question and answer scales used included the '
Crandall-Katkofsky-Crandall intellectual achievement responsibility
scale, Bialer's locus of control questionnaire, and versions of the
Rotter scale for high school students. The study revealed a general
factor of personal efficacy, undifferentiated by person or race. .
There was also a factor of control over other people. These
expectancies account for more than 15% of the variance in achievement
scores for this age group. (LH) '
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Abstract

The study of expectancies in black 5th through 8th grade children
revealed a general factor of persona}l efficacy, undifferentiated by
person or race. There is also a factor of control over other people.
These expectancies account for more than 15% of the variance in

achievement scores for this age groupe.
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Background of the Study

Expectancies about the self are important in accounting for
the academic achievement; of children, particularly chiidren from
minority groups. In the largest study of school children in
which expectancy questions were asked (Coleman, 1966) more of the
variance in the achievement scores of minority children was re-
lated to their expectancies for themselves tnan was true for white
children. The factor most strongly associated with achievement

was an expectancy of being in control of one's own successes or

. failures. Out of all of the variables measured in the Coleman

study, these expectations showed the strongest relation to achieve -
ment at all three grade levels (6, 9, 12); wmore than all measures

of family background (i.e., ‘father presence in the home, number of

~ brothers fand sisteré, parents' edccati.on, economic level of home

environment, reading materials in home, parents' interest i.n‘_ohi.ld's

schooling, or parent's desires for child's further education),and
‘more - than all school variables (i..e.,.scho‘ol- facilities, per pupil

instructional expenditures, teacher characteristics, and curriculum).

Moreover, these attitudinal variables azcocunted for more of
the variation in acnievement than any other set of variables (all
family background variables, or all school variables together).

In some cases the correlations of these expectancies with achieve-
ment were between .4 and .5, accounting for between 20 and 31% of

the total variance in verbal skills. That so much of the variance

in achievement could be accounted for by these expectancies indicates

the power of this variable, especially since Coleman asked only
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three questions and these questicns were confounded by an inconsistent
use of lst and 3rd person phrasing. For older black children,
expectancies about fate control accounted for.about: three times as much
?chievement variance than it did among whites. R
| Another finding of the Coleman report has been frequently cited.
Although home backg;:ound and the objective characteristics of s;chools had
little influence on black children's sense of fate control, Coleman found
an increase in expectépcies éf internal control with amn iﬁcrease in the
proportion of white students enrolled in the same school.. He also found
that black children's coﬁcepts of their own abilit:y declined as the
proportion of white children in the school increased, although this did
not affect their achievement, which was higher in majority white schools
(Katz, 1968). Thisv Coleman finding conf:inues to be cited in support of
the positive effects of integrated schools on black children's e*ﬁectancies

and academic achievement.

Studying Black Children's Expectancies

In'vorder to study t:ﬁe_ effec_ts lof' comunit} cont:ro.l‘in s'choc;ls on
expectaﬁcies, fi;le méjof categoriéé of é#péctanéy .were of iﬁterest:
Internal control, group pride, success expectancies, self-esteem, and
school attitudes. An expectancy of internal control is the person's
belief that rewards are contingent upon his own behavior. Extermal control
is the expectan;:y that rewards are controlled by forces outside the
individual and occur independently of what ke does (Rotter, 1966). There
are a number of instruments which have been used to measure this concept
and these vary in how situationally limited or general the questions are.
The Rotter International External Control Scale and the Bialer (1961)
Children's Scale refer to the innef-out:er control expectancy in many
different situations. The Crandall Intellectual Achievement Responsibility
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Scale (Crandall et al., 1965) asks questions about children's beliefs on

control of reinforcement only in the school situation. A number of

studies show that belief in internal control predicts to many achievement
motivation indicators such as planning and activity to reach desired goals,
preference in achievement tasks and attempts to master the environment
(Livernat and Scodel, 1960; Rotter and Mulry, 1965; Seeman and Evans, 1962;
Strickland, 1965). The Crandall IAR measure shows a close relationship to
school grades (Crandall, 1965). However, that for all these measures the

standardization population was white and non-urban.

Internal-external control. In the larger study of effects of
commmity control of schools on children, it seemed important to ask both
about generalized and restricted types of control expectancies. It seemed
likely that the child s sense of control over what happens to him in school
would be picked up by the school specific items of the Crandall IAR Scale.
Because these scales had not been standardized using a pOpulation of poor, |
black urban children, it‘was first necessary to do a separate study'of how‘
black urban children respond to the questions which have generally been used
to study internal-external and academic achievement expectancies. It is
this instrumentation study which is described in the report which follows.

Such a study is especially required because black children's expec-
tancies about inner-outer control and personal and group success apparently
are more complex and diflerentiated than those of middle-class white
children. Middle-class white children do not differentiate between
the Protestant ethic stated in first or third person terms as do black
children. A study of black college students (Gurin, et al., 1969) found

that internal-external control items grouped into a number of separate

S

T S UT P VU S
RRAARTHEANPEVSETS L $

k]
2
3
7
3
3
i
1
N
1
B
B
1
3
3
3
)
1




e pamet g ey i

B

Tl Y S

TRl

T ) AT TR T

facters, suggesting that for blacks, expectancies are more complicated.

These factors included: Control Ideology, i.e., an internal or external

focus re success and failure for the cultrue at large; Personal Control,

i.e., what works for an individual; System Modifiability, i.e., whether

political and economic efforts can make a difference in the system; and
Race Ideology, i.e., placement of responsibility for the situatiom of
blacks. On race relevant items this study found several additional
factors: Individual-collective actiom, discrimination modifiability,

individual-system blame, and attitudes toward racial militancy.

Gfoug pride. In addition t§ generalizéd and specialized types of
control expectaﬁcies, other attitudes were also of interest. There
have been no studies of the relatioﬁships between groﬁp pride and the
success and‘achievement‘expectancies of children. vGroup pride and a
strong sense of ethnic.identi;y'haVevfor several poor non-black immigrant

groups been associated with é‘stronger'sense of individual person efficécy

 (Guttentag, 1970). Because of this-#ssociation it seemed important'to

sample attitudes toward group pride and racial membership. In the later

study we wanted to know whether there was an increased sense of group pride
in community controlled schools, and if so, whether group pride was related
to positive expectancies of personal efficacy? Are attitudes towards group
pride related also to positive expectancies for school achievement? 1Is this
stereotype of individual blame rejected in fzvor of an ideology which places

the responsibility for disadvantage in the social system?
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5.
This complex of attitudes about respomsibility for the disadvan-

tages faced by blacks has been labelled "individual-system blame"
(Gurin, et al., 1969). It ties the group pride concept to the internal-
extérnal control concept. The Gurin study investigated these attitudes
with Negro college students and found that internal belief about omne's
personal chénces in 1life combined with an external or system blame
ideology about the responsibility for the disadvantages of blacks produced
both more competent and innovative behavior. This combination of beliefs
and expectancies apparently gave the individual a sense of pride both in
himself and in his groub.

We do not know whether elementa;y school children differentiate
between individual and system blame since this set of attitudes has not

been studies below the age of adolescence.

Success expectancies and self-esteem. The child's personal

expectaﬁions of success and his seif-esteem also relate to both internal
con;rol and to group pride. ,Chiidren's school expectanciés have independent
effects on grade performance in school over and beyond what is accounted
for by ﬁhe child's aﬁiliﬁy (Baﬁtie,.l966). ifhése‘schéolAexpecﬁancies are
related both to persistence and level of striving in difficult tasks
(Battle, 1965). Measures of a child's academic self-coufidence and his
success expectancies in school also affect the meaning of success and
failure, and the child's willingness to delay gratification (Mischel

& Staub, 1965) as well as the child's subsequent changes in his own
self-evaluation (Crandall, 1963; Crandall, Good and Crandall, 1964). A
number of studies show a relationship between school performance

and self-esteem (Brookover, 1962; Epps, 1969; Fink, 1962; Wattenberg

& Clifford, 1964). Logically, success expectancies are not necessarily
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the same dimension as internal control expectancies. A child may have
a strong sense of self-esteem but if he feels that what he does in
school does not influence how the teacher judges him then he may have
little expectation of academic sucéess. Evidence indicates that in
some predominantly white schools, black children with high self-esteem
are judged by their teachers to be poorer in academic performance than
black children with low self-esteem (Denmark, Guttentag & Riley, 1967).
These, then, were the dimensions of children's expectancies which
were of interest. These first were chosen for study in a non-community
contq{1§d all black distr;g; because they seemed most likely to be

influencedAby experiences in a.community controlled school.

Scales Used

The question and_answer scales which have most frequently been used
to study expectancies are:
1.' The Crandall—Katkbfsky-Crandall intellectual achievement
responsibilit& (IAR) scale. ‘Thg items oﬁ this scale ask ébou: the sense
of self-responsibility in achievement situations. This is a 34-item,
forced choice scale. It was standardized on 923 children from grades 3 - 12,

No urban children were included in the standardization population.

2, Bialer's locus of control questionnaire. This locus of control
questionnaire was originally us2d in a study of success and failure in
mentally retarded and normal children. It consists of 23 items to which

the child answers "Yes" or "No". 21 items are phrased in the second

person and two of the items are phrased in the third person. None of
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the Bialer items deal with school-related situations. No items

R REST

differentiate between the child's attitude toward himself and his

PV S

attitude toward what the world is like. There are no items which deal
with the child's feelings about himself as a member of a minority group.
The scale is significantly related to social class.

3. Graves and Jessor adapted a version of the Rotter scale for

RPN PEIRE PURPICT RN AR IO N

high school students. The questions tap internal-external control.

There are 40 forced choice items.

B s S e 4 i R

4, Coleman asked three questions about control of the environment.

These were: "Good luck is more important than hard work for success";
"Every time I try to get ahead something or somebody stops me"; "People
like mé don't have much of a chance to be successful iﬁ life." These
questions were given to a national sample of children in grades 1, 3,
6, 9 and 12,
5. Gurin and Katz used Rotter's internal-external scale with 4,000
black college students. Théy added seven other items to assess beliefs
and causes of success and failure among blacks, and factor analyzed the | ;
Rotter items into ﬁersénal vs.’ideolbgical’beliefs. None of the Gurin ' :
items had been used with children younger than adolescents.
Note the Nowicki-Strickland, developed after this study was conducted.
The Nowicki-Strickland was used in later study with lower school children.
Items from these scales formed the pool for the questionnaires which were
given to a large population of black children. Questions not originally

designed for children were reworded asnd pre-tested to be sure that 5th

through 8th graders could understand them.
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8.

The scales were intendéd to include questions which had meaning
for black children from Sth Eo 8th grades. The instrﬁments covered
inner vs. outer locus of control expectancies generally, and, more
specifically, attitudes toward control ideology, personal control,
system modifiability,.race ideology, individual-collective action,
discrimination modifiability, individual-system blame, and racial
militancy. With the exception of the Coleman items, none of the
previously listed scales had been extensively used with large populatiomns

of urben black school children.

Subjects

Subjects in this were 980 black urban school children,
from grades 5 - 8. None of them were in school districts later used as
either control or experimental sampies in the study‘of cormunity controlled
scﬁools. Soéial class, sex and‘academié achievement information was
obtained from the school records of all éubjects.

All of the Crandall,‘KﬁtkOfsky and Crandali, Bialer-Cromwell, and some
of the Rotter, Jessof'and Gurin items were included. Two alternate scales
were éonstruéted with items randomly selected for each scale. Each forﬁ |
contained half of the total pool of questions. Form A consisted of 65 items
and Form B of 66 items.

Children were given the questionnaires in school in their classrooms.
Two black experimenters: administered the questionnaires in each classroom.
One experimenter read each question aloud and the other saw to it that each
child understood the questions and filled in his answers accurately.
Because of the length of each one, only Form A or Form B could be filled
out by each child, not both forms. (Later study has same population with

both forms filled out. Results not part of this report.)
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Results of the instrumentation study. The several major analyses

reported here include:

1. Two separate factor analyses, of Form A and of Form B, based

upon item intercorrelations.

2. Two multiple regression analyses, done separately for Form A
and Form B. These take each of the expectancy sub-scales separately
in turn as the criterion variable, predicting the scale score from age;
grade level, sex, social class, and school achievement.

3. Four multiple regression analyses, done separately for boys
and girls, and for Form A and Form B. These take school achievenent as
the dependent variable and predict it from the expectancy sub-scales,

the total expectancy score, grade level, and social class.

Results

Some general information gained from the factor analyses of Form A
and B: The average of the more than 2 OOO-item‘intercorrelationsvfor
each form was quite lon, around .1l. This is to be expected since a large
number of the items were considered unrelated to each other, being from :.’
different'scales;‘ In general few of the correlations were as high as
.40, and not many were as high as .30.

Because of the relatively low item intercorrelations, only the first
few factors extracted may be considered viable. The remaining ones might
not replicate, because, for them, size of the factor loadings is of
questionable statistical signif?cance, even though large, adequate samples
were used in the present study.

The following rfactors were found: (See Tables C and D in Appendix

for factor loadings.)




Factors - Form A

I. General factor of persomal efficacy. This factor accounted

for 10% of the variance in item responses. The items pertain to compe-
tence, knowledge, and the motivation to succeed. The factor includes

school and non-school items, and lst, 2nd, and 3rd person items. Some
items were racial, and other were not. Items from a number of the sub-

scales are loaded on this factor.

[I. Interpersonal control. This factor accounted for 2% of the

variance in item responses. Except for a few items with loadings in

the low 30s, these items pertain to the extent to which a child believes

he can influence the behavior of other persons in relation to him and the
extent to which he feels independent of their influence. As in Factor I,
items with 1st, 2rd, and 3rd person tenses and items from the various

sub-scales load on Factor II.

III. This factor, accounting for 2% of the variance, loads on only
three items, two loadings being quite low, and this cannot be interpreted

" with confidence.

IV. This factor, accounting for 2% of the variance loads above 135
on only two items and 30-31 on three others. It camnmot be interpreted

with confidence.

V. Control of school performance. This factor, accounting for 1}Z

Four of the first six items pertain to school situations and thus this

3
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E of the variance, loads above .30 on eleven items, the first six .35 or above.
g factor clearly pertaining to the child's feeling of control over his school
X
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performance. While six of the items are from Crandall's scale, designed
to measure these very expectancies, the two highest loading items are from

the Rotter scale.

We may now examine the factors for Form B, randomly equivalent to

Form A:

Factors - Form B

I. General factor of personal efficacy. This factor accounted

for 7%% of the variance in item responses. It is the same as Factor

I for Form A, descirbed previously.

II. Interpersonal control. This factor accounted for 3% of the

variance. It is the same as Factor II for Form A, described previously.

ITII. This factor, accounting for 2% of the variance, has only two

items loading above .32, and cannot be interpreted with confidence.

IV. This factor, accounting for 2% of the variance, has only one

item above .31, and cannot be interpreted.

V. This factor, accounting for 1%% of the variance has only items

with low loadings and is interpretable.
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Some general comments on the results of the factor analyses are in
order. By far the strongest factor to emerge for both forms took the
form of a general factor of personal efficacy, with iteins representing
competence, knowledge, and the motivations to succeed. Most of the
variance in item responses is apparently accounted for by this general
factor. Specialized groupings of items representing move specific
factors were very weak and of questionable validity. Moreover, items
representing scales previously designed by other investigators and intended
to measure specialized expectations did not emerge as separate factors.

Since both factor analyses were based on larger samples, these results
are not fortuitous. But they do not necessarily imply that the scales
developed by previous investigators fail to do what they were intended
to. The present study, unlike the previous ones, focuses on young,
black school children. The conclusion seems fairly clear that for this
category of individuals, expectations pertaining to personal efficacy are
quite general and unspecialized. This suggests the desirability of using
a general scale designed specifically for these children. The only

additional factors to emerge were one for interpersonal comtrol, pertaining

to the extent to which a child believes he can influence the behavior of .
other persons in relation to him and the extent to which he feels indepen-
dent of their influence, and control of school performance, appearing
as a separate factor on Form A only. T‘.

The failure of items to group themselves ':according to the 1st, 2nd or
3rd person tenses, according to race, or indeed, according to amy other
definite categorization, suggests that these aspects of the items are not

consistently and independently reacted to by young, black school children,

a result rather different from those obtained with older high school and

college students.

i Ly Sartten




P L NS T

e

We turn now to the various regression analyses. First to be

discussed are those analyses which take each of the expectancy sub-
scales in turn as the dependent variable, predicting the scale score
from age, grade level, sex, social class, and school achievement.
Since these were done separately for Form A and Form B, only half

of the items for each sub-scale score are present in each analysis.

For Farm A, four scales yielded significant multiple r's ((001);
the other five did not (see Table 1). The significant r's were:
Crandall, .405; Jessor, .363; Rotter, .360; Combined scales, .424.
These r's are roughly of the same magnitude, and these individual
scales predict almost as well as the Combined scales. indeed, the
Crandall and Jessor scales correlate .82 and .79, respectively, with
the combined scales. Contributing most te the predictions are the
achievement scores and grade level. Age, sex, and social class make only
negligible contributions to the multiple r. Thus it is clear that
expectancies are related to achievement.

For Form B, the Crandall, Rotter, and Combined scales again yielded
significant multiple r's (.276, .279, .359; (.05, <.05, .01 levels),
although smaller ones (see Table 2). For Form B only, the Coleman scale
items also yielded a significant r (.346, .0l). Also less definitive
are the contributions of the various predictor variables. Achievement

and grade level are weaker predictors here, and age makes some contri-

bution as well.
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14.
These analyses again show the importance of using a scale with many
items (e.g., the Combined scale), although they also show that two subscales
(Crandall and Rotter) are fairly strongly related to expectancies, and have

some value as short measure of them.

Perhaps .of greater interest are the regression analyses which take
school achievement as the criterion variable and predict it from the
expectancy subscales, total expectancy score, grade level,and social class.

(A summary of these analyses appears in Table 3). Separate analyses are
reported for Forms A and B, and for boys and girls. Clearly, there is a
strong relation between these predictor variables and school achievement.

The four multiple r's range from .710 to .593. As might be expected,

grade level is consistently the best predictor of school achievement, as shown
by the relatively high Beta weights. But the simple correlation between
grade level and achievement for the four separate analyses is: .510, .466,
.585, and .496. These are appreciably lower than the multiple r's; thus,

the other predictors add significant increments to the multiple r's. Social
class adds appreciably to the prediction of school achievement in all four
analyses. But several of the expectancy subscales also make important contri-
butions to school achievement, although not consistently so for all four
analyses. The scales that contribute most to the predictions of achievement
scores are: Bialer, Crandall, Jessor, Rotter and Combined. The Combined
scale contributes more than any of the individual subscales, once again
indicating the value of using a long, general expectancy scale, rather than

individuval, specialized scales.
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. Table 1

," Regression Analysis Predicting Expect:anciés, Form B

. . BETAS .
Ach. . * Comb. . Grade Sex - Social
' " scales level ~ class

I~

. Scale Mult. r.

s T e

Bialer 131 h.s.

e et e A

Crandall .405 .001 .- 10 - -.43, .03 -.01

- Gurin A75. - . hes.
(Personal Efficacy)

 Jegsor. . .63 . 001 .38 .G -.20 .08 .03

Rotter ~ .360 - .001 .35 .14 -2 a2 .05

Gurin - 111 ‘hes.
.* (Ind. System Blame)

r . Gurin .235 * h.s.
i ~ (Other) ‘.

Combined .424  .001 - .46 07 -3 .07 .01
Scales : T : - : e : .
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i . - ' " Table 2.

;
kegress’ion Analysis Predicting Expectancies, Form B 4
Scale Mult, x. P ~ 'BETAS o j
Q .- ' Ach., Comb . Grade Sex Social é
! scales level class

Coleman 346 .01 ©.16 =05 .21 08 -07
Crandall  .276 - . <05 07 -.29 -33 .03 -02

DT TNRINPRLL L Sl SRR

Jessor 150 h.s.
Rotter .299 05 .16 . =07 18 -.09 05

Gurin . .199 - h.s,
(Ind. sys. blame) ‘

R e R

; Gurin

Combined .359 .001 260 =19 .23 -.07 =04
b scales ' ' K :
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.Table 3.

Prédicting Achievement from Expectancy Scales

i L | : BETAS

T Form A L ' . Form B

i S ' Boys . Girls _ Boys © Girls
| Multiple r: L. 686 677 . .10 593
N - 155 . 144 135 - 127

' Pfediét:or 'variables

TV A L P e e -

Lo T e 175 a3 -an
2. _'E"‘“ R I :lf;--°ff R 128 .000
3. ass e 097 596
“ ~.018" 005 e
A T S - S 233 - 'f';.479

L G T A I s v T S0 s moam e,

. = 6 L. ! 130 008 .. .205 - o =439
L B Y - 008 < =030 - .057

, 8. oo o.e2 0 L003 - -.037 | .oag
b g L aset T -es . ta9h il 1,235
T T VO 522 o492 T aes

Lo T T a6 239 T 28 - 16l




‘ - ' - .Table C

: : . | e Factor analysis of pool of expectancy questions )

) for grades 5 - §. - Form. A (Varimax rotation)

* Factor 1

- _Item No. " . _Content : . Scale loading

44 a. There is no guarantee that a marriage will be ' J .63

. happy; it depends on the breaks.

. :b. | You can aivlays have a happy marriage if you‘ ‘
r _. work hard at it. | . | .
: -10 a. Who. éets to be boss 'dep'ends" on who was lucky _ ~Ro - .56 5
; | ',:gﬁ‘odgb to be i.n.the right place first.. i

Who gets to b'e. boss depends on who knows the

A (01 TRRCRENC IO S

. o -

job and is good at_it. Luck has little ox o o ' i
_ ; notning to do with it. R R 4 . '

R e SR

; 19 Suppose ‘you did better than usua1 i.n a subject ' Cra_ -.54

. at school. ‘Would it probably happen :
§ . :
' a. because you tr,i.ed harder, or 4

.b. because someone helped you?' ' : S noe ) }
‘., ' ’

L o 38 " a. Getting a JOb depends partly on be1ng in the _ I A '_ ._52. ‘

right place at the right time. : SO S

- - ’ NI b. : If you're a good worker, you can always get a job. i

fltet e
—"

42 . a. My own eff:arts_alone determine hcw successful 3 R =52 .

I .am as a 1eader.

.b. Without the ri.ght breaks you can't expect to be

-an effect:.ve 1eader.
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Table C . {con,)

/ ' Form A
Factor 1 '
CGrade 5th - 8th
a. Without ‘the right breaks, one can't be a success- - G .50
T . . ' (reworded
- ful leader. | ‘ ' ~ Rotter)
b. Getting pe.ople to do the right thing depends on. -
- how much you know. Luck has little or.nothing
to do with it.
, If 'you can't work a puzzle, is it more likely to Cra: =349
happen
a. because you are not especially gooci at working

‘puzzles, or

* . b. because the instructions weren't written clearly

‘T.a'lking to and ﬁorki.n_g wi.t:‘h'whit:es' is iust a B - B 7

. (Race

- dodge. dnly black protests and demonstrations  Relevant)

wil_.lvget: rid of discfiminai:i.on.

Talking to and working with whites. is the best

. way to get rid of discrimination. Protests won't

do ft.

Sometimes, when I don't understand éomet:hing in. 3 B : _ .44'

°°.h°'°‘1’ it;'s because the teacher doesn't _exp'lai.n:'_'r.' L

. Le well.

b,

Not paying attention in class is ‘the main reason for'

-.-".hot ‘un_dexi:st:a_r'u'ding the work.

N el G Al
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60

56

-21

':?8

.+ 30

45

"If another child vas going to hit you, could you .

b, What s already happened is dead and gone, and °

. Table C (con.)"

.. oot

Te . L

Cm— .
———

Factor 1

§e anythxng about it?
!

When you get in an argument, is it somectimes your

fault?

If a toy or girl tells you that you are dumb,'is
At more likely that they say that .
_a. because they are mad at you or

b. because what you did really wasn't very bright?

If a boy or girl tells yeu that you are bright, is

At usually

a. because you thought up a good 1dea, or

b. because they like you?

.When you f£ind it easy to work arithmetic or math

' problems at, school is it usua11y

a. bec&use the teacher gave you especially easy

problems, or

. b because you studied your'boak well before you

. tried them?

L2

‘a. The.best way to get aleng is to keep in mind

the 1essons you learned in the past. )

.

it s better not to spend too much time_thinking

‘ ” .about ito a

<<

Form A

Grade 5th - 3th

Bia-Cro _-.44

Bia-Cro -.43

cra . . ° 042

Cra = . =.40

Cra .38

O s s bty 2o e syt b o et LT
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Table C (comn.).

Factor 1

4'6‘ a. How well you do in school depen_ds on how hard
you work. |

ib. The grades you get in school depend partly on

~ how much brains you were born with.

52 ° ,a._ W‘nen whites see how strong blacks are, they get
angry so it's practically impossible to end dis-

crimination in America. The so called "white

impossiblc to end discrimination in America. ]

- b. The 'so called resistance of whites has. been
exaggerated. Hany whites want to help blacks
with their problems. Amerioans can see a lot

of progress in’ getting rid of discriuunation. ‘

3 ,a:. '._The'.Blaek.'situation in America may be very

:; o .' - co'qfosing,‘ but with er.'.ough money. and effort

= :lt is oossihle to get rid :of disorimination
‘ against Blacks. : | - .

- b. We'll never get rid of discriuu.nation vbecause

. -_.'”-. that s. the way people are.

. 1'6' a. If a kid studies hard there is rarely anything

) ) like an unfair test. B

K b. I.ots of times test questions don t have anything
| to do w:.t-h class worl.. So studyinﬂ is really

-" .=+ useless.

<3

: backlash" shows once again that it is practically

Form A

‘Grade 5th - 3th

3 -.37
G .35
(Race
Relevant)
¢ -3
(Race
Relevant)
Ro T -.34

oA e
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[ .' - Table C (con.) 3

_ | Form A ?

o . - . . Grade 5th - 8th 7;

i Factor 1 1

: i

:

34 " a. It's really easy to have friends; a person J - =34

just needs to try to be friendly.

b. Sometimes making friends is a matter of ;

" being lucky enough to meet the right people.

.59 - .Is it hard for you to know why some people do Bia-Cro -.32 k

) " certain things? Yes or No. ,. ‘

. 63 °  When people are mean to you, could it be because

! o .you aid‘something to make them be mean? Yes or No. Bia-Cro =.31 3

X : 27 - If Q'teachcr didn't pass you in the néxt grade, Cra «30

would it probably be ' |

E -a. becé.use_‘ she "had it in for you™" or h C e ‘

i | b. because your school work wasn't good enough? -

AN EFT OIS 1 P s

TR AR AR RS




Ii' ’i Table € (con.)

. _ * Form A
Y , : Grade 5th - 8th
. l ‘ » ‘
: ' Factor 2
18 . When you read a story and can't rémemlper much of Cra T .31
it, is-it usually _ . R
) a. ' because the story wasn't well written, or o l
b. because you‘ weren't interested in the story? :
57 When so:neoné gets mad at you, can you usually - Bia-ér_ -.31
_ . do something to make him yéur friend again? '
- 47 ‘a. I like to do things on the spur of the moment. J ~ .30
'l':'-. I prefer to have things all planned out in
. "'gdvénce. ' e
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" Item No.

2%

Table 'I§ (Qpn D)

- Factor 2

_Content

Buppose you w'e'ren't- sure about .the ansver to a
question your teachcr asked' you, but your ‘ansv}er '
turncd out: to be right is it likely to happcn'

a. because she wasn't as particular as usual, or

- b because you gave the best ansier you.could'

a9

8 _48*

‘think of?

- .

.W.hen"somebody gets mad at you,' do you usuaily .feel

. “e.there is mothing you.can do _about 1t?

; a': Discrimination affect's a11 Blacks. The on1y 6 .37 :
. - (Race
. way to handle it is for B1acks to get- together - Relévant)

as a group and demand rights for all Blacks. :

x]

b. Discrimination affects all Blacks. The best

way to hand1e it is for each Black person to

':‘act like any other American - to work hard
get a good education, and mind his oun R
“.-vbusiness. | B
a. Working hard and steady is the way to get ahead in

a job

b Getting ahead in a job often depends on what

: kind of boss you happen to have. .

« Se .-

‘ ."_a. In the 1ong run people get the respect they

deserve in this world

| :-'}.,-‘»b Unfortunately, a guy s good points are. not |

.

R . -"'-5"-_3." .nnma.t:er .how ha.rd he tr,ies.,~ S 26 L

PSRRI SRR SN

Form A '
Grade 5th - 8th

. Bcale Loading

P
| ]
: 7-;

oA b Tl AR,

Bi-Cr' .38

R B
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Table L (con.) '

Factor 3

Do you. beliéve‘ a l_cid.éaq usuaily be whatever

. he-wants to be when he grows up?

13

" desexve 1t? .

\ : .

" a. One of the big reasons we have wars is

i be'cause‘peéple don't take etio_ugh interest
in what happens in the world.
b. There w:ill'always"'be wafs;, no matter how

._hé.rd people try to stop them.

Do you often feel you get pdnished when you don't

Scale Loading

Bi.a_-Cr : - 043

Form A
'Grade Sth -~ 8th

e

" Ro L =32

Ro .29




: | ,-"'j .. . . | Tabic !Z (c¢on.) ‘
| E | ' ‘ ' B " Form A
P 0 pacter 4 Grade 5th - 8th
| | Item No B o Content: ' | o . Scale - Loading_
; | 51 a. The'average person can have an effect on what o R 39
. ; government does. | | | ‘
_ l!>. .The world is run by the fev gnys in power and
; there is notmuch the little guy can do about it. - : ..
',. 53 " Can you ever try to be’ frlends with another kid even 'ﬁi-Cr_- . .35
' ; | :I.f he doesn t want: to? | ) | |
. 13 a, One of the b..g reasons we have wars is because | R R .3‘1’,_
% L ..‘vpeople don't take enouf-'h 1nterest in what ‘
| o happens 1n the world._ R '
g b. ...:There will always be wars, no matter how hard .
‘1 peop'.le try to stop them. e .
4 a. Many Blacks who don t get ahead in life have o G . _‘ '-31
\ :-."_.good training.l But the breaks always go .to - (gztl::vant) IR
the whites. f v: -"'f", | ?,' 5' I .

TR I LR -
b "_Blacks may not get the same breaks as. whites.

i But many Blacks haven t prepared themselves

e 'enough to make use: of the chances that come

" . ';thei.r 'way'.‘ e
e , ., L ) K

) : 20 : Suppose a person doesn t think you are very bright, Cra .30 P

or clever. .

- 'a can you make hi.m change his mind if you try to or :

b. are there some people who wi.11 thlnk you re not

'*a\']so “1oading on .?actbi o
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Table T (con.) :
‘ S Form A ‘
i , R | o ’ - "Factor 5' . " ' Gradc Sth . 8th} v

7 22 When you learn something quickly in school is it Cra ' _ .33 o

usua11y

T TR R T o Y Y

&, because you paid close attention, or R T

b because the teacher e:-'plaineo it c1ear1y°

f : 43 - a. If..yo_u aren't popular,..you‘ha\'ren"t.learned how  J -.33

- to get along with others.

S AR TR

' b Popularity depends a lot on what group you

e ISR LA

happen to get into. o
31 I\f you can' t work a pua:zle, is it more likely to = c;;a | . .31 ;
,_f-._fla. because you are not especially good at worlcing
- puzzles, or LT L
&T..."_b because the instructions .werenv t written”'."‘.".”'".’

= clearly enough"

b 82 ;.’ }'.When whites see how strong blacks are, they el -.31
Lo e (Race , '
. '_*.j_get angry so it s practically impossible to Relevant)

‘end discrim:.nation in America. 'l‘he so ca11ed

'-"’.f.,f;::‘,"white backlash" shows once again that it is '-;

__,,....;Practically impossible to end discrimination in ..

b.'l'he 0. ca11ed resistance of whites has been .

_-,":exaggerated.-. Many whites want to help blacks

A',.with their problems Americans can see a lot of

:j.f'provress in getting rid of discrimination.
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'-'., T Table &(coh.)»_

12 a;

B 'a*.;

b... If ‘you'know what s on your :'m:.nd:'."_"f

_-r;Is’

. "to do with class work.

IR 72

Factor 5 =

Contcnt'

- Scale

- Loading

Grade 5th - Sth

. If a kid stud:.cs hard thcre is rarcly anythmg R .'

like an unfa:.r test.
Lots of t:unes tcst quest:.ons don t havc anythmg

So study:.ng :.s rea11y

useless .

Sometimes I can t understand how tcachcrs arr:.ve R

at the marks they give. - . , A

I can get good marks i.f I study hard.

“’Iéf R

because this is somethmg‘ she might say to

get her pup:.ls to try harder, or

f'j_,because your work wasn t as. good as. “5“317

e

o fsomething out, you can t get it across tof'_f-"‘

. o explain it to others-.v'."-' '

it hard for you to know why ‘some people do

: “‘.eertain things" '

If..

another chi.ld was going ‘to' hit you:, COUId N

b nythmg about it?

. #150 loading on Facter 1° °

40

a“teafcher says”to:you,-","trjyg-._-gl;'c_; »j&o__bctter,f' would Cra . .

.Someti.mes ‘no. matter how much you ve thought-“ i J AR "

-

it s, easy R LN l

T
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Aruntoxt provia

- Table I?‘(con.) o

A . . Factor'S

.
.
.
’
..
.
. H
| o
e | :

19. ) Supbose"you did‘be't_ﬁe_:'r ‘t:.h'an‘qsufal in a subj'gct:'
at school. Would it probably happen

'a.  because you ti:i.ed‘li.ardér; or .
b. because someone helped you. o

S

Form A

Grade Sth - 8th

b A

&

e

s




AT -. _Table 5D

,!‘actor analysls of poo] ol' oxpuctaucy quostious

AT L TEYRTAN I

' for gradcs 5 - 8. - Form B (Vnnmn\ ro!..at.lon)
| .
l

'.I_-‘_aLt_or 1

Itom.N&._. . _— Content S ', ,. Scale Loading .
-k » - B22 Supposc you study to bccomc a tcachox, eciontist or Crmidnll .53

| B doctor and _you fail. Do you think thn wou]d happen . | |
a. becausc you didn t work hard onough, or

. . b ”becausc you ncedcd sonc help, and other peOp]e; ‘

T didn t give it to you? _i
' B 4 ;b' "a._‘-.,_- Discriminat:.on against blacks is. hore to .stay.v"' ,‘" - Gurin | .5l
. B'_’.::_Whitc people may not like blacks, hut it s 1: (Race vrcleva_nt)
‘ ‘:possible for Americans to completely gct rid L |

- of real discrimination.

' 319 ' A'lSl.!Pp0se your perents-say you are: doing well in ’g-.._j.-nCrandall 749 .
'f.':',school. Is this likely to happen e TR
because your schoolwork is good °r'
. b ' because they are in a: good mood9 o | e

e 358 ¢ ‘-_'=>Does it ever help to think about what you will "_f.Bi_aler;_. ;’. -.47 L

;'_'f..ibe when you grow up?

F 353 " ."_‘_a';_::_.;:If a Black only tries hard enough, he can | Gurin -47 R

; Se ahead even if some whites try to stop :‘::b "'A‘k'-(l‘eWOfded :

; -f.f,'It s true that va single Black can get ahead
by hard work_, but every Black will sometimes .

o' matter how hard he, as an individual
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Item No. .

B25

,-"a.‘ because you were :lnt:erest:cd in t:he st:ory, or

B57

. B&Y

Bl

g .success

a. Trying t:o "fit: in" and do what: s considered

i :'f» 'bv'._;_fMan)’ Blacks are just: not: up t:o Amerlcan

L »}",_:’,what: is right: will be accept:ed and get: ahead. T

,a; Get:t:ing int:o t:rouble depends complet:ely on t:he_.

LI o A e g A agna o v.’ o - e

: Table';?) (con.) . ‘ -

‘I-‘orm B
. "Grade Sth - 8th
Fact:or 1 |

'Cont:ent: . Scale Loading

When you 1ead a st:ory and remember most of :lt:, S | ?ra . =46 _ R ‘1

is it usually

b, because the st:ory was well wr:lt:t:en’
Can kids your age ever have anyt:h:lng to. say . S Bi "45

about where t:hey are going t:o live"

Good luck :ls more import:ant: than hard work for " Coleu;an 45

| a) Yes b) No

CGutn 45

S (Race
proper" hasn t: pa1d off for Blacks. Relevant)

""doesn t mat:t:er how proper y'you are, if you re.:‘ o

g ':black you will be discriminat:ed a°ainst:. L

"",;_'jstandards._ A b1ack who is educat:ed and does .

| Jessor ' -4k

-'kind of ln.fe )’ou 1ead ST
If the breaks are against you, you can get: |

PO

;--.s:lnto t:rouble e

t.',»Becom:lng successful is somet::lmes a mat:t:er of

Get:t::lng ahead in 11fe depends ent:irely upon a A

‘person s, ab ili t:y
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Tablc (con.)

T - ae

E

' Factor- 1

. Item No. . . Contont

B50

- B42

“a. Many of the bad things in people s lives are

./- partly due to bad luck

3 T P.eople s troubles result'from the qlistakes‘vthey
o _make
a. A major cause of wars is that people do not

take enough interest in world events

"~ . b, I feel more and more helpless in the face of

: what is happening in the world today

. B17

If a teacher passes you to the next grade, would '

.

- it Possibly be f',;hkfs;ffiyff?;";'f:tf*§5hxa‘--

a. because she liked you, or [

L b. because of the work you did9 .

'._v‘idsb.?:

- happen

bl

Suppose you are showing a friend how to play

: A. a game and he has trouble with it would this

to play or

because you couldn t explain it Well’
When you lose at a game of cards or checkers, does '

it usually happen

" Crandall

Forn;B'

Grade 5th ‘-'Bth

" Scale Loading

Rotter ‘40"'

Jessor - : 39

Crandall_ =36

because he wasn t able tO understand how EEREE

crandeny =35
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" Item No. °

Table .2 (con .‘) ‘

Factor 1

an_mgs

B 27 ,--If pe0p1e think you 're bright or clever, ist it _

_-8 o

53 . .ja;,

B 4 '\»:a;‘:f‘

‘ f.bc

"is for each Black person. to know more

',"t'han the best white person S

_ B successful leader
T b
o "".care of itself

. 5,

more than a year ahead _' "

because they happen to like you, or

because you usually act that way

,The best way to get rid of discrimtnation =

";is by getting together and protestin° |

'.l‘he best way to get rid- of discrimination

Without the right breaks one cannot be ‘a ;-

Capable people who fail to become leaders .

“ just don t use the chances that come their way

I.ive in the present, the future will take

L.

'Ihe future must be planned and prepared for P

When nice things happen to you, is it only good luck?

’,o-.

It s very i,mportant to have your life laid

out pretty far in advance

’ Fo‘rin B

. .Grade 5th - 8th

'sééle Loading

"Rotter

Crandall 33

i' Gurin -33
" (Race o
‘ Relevant)'

32

;"Iessorf‘ v;-32 s

‘ -hialer _’ - 32 IR B .

’ Jessor 31 :

It s really not possible to see your life _‘ L




Tab i I Ccon. S . . -
'n (cou.) | B . 5

S

qum b

: o : - ‘ o o o - All Crades,

3 | : ;
I . . .
: ' . Factor 1
| ItemNo.  * . Comtent Scale Lozdinz |
Crandall 30

‘B 23 vlf-a teacher says to you "Your work is fine," is it

] ’ 2 © a. becausc teachers usually say this to encourage

pupils, Qf 

© b “becausc you did a good job? SR ER " 8
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B55

" BS&

;7'313i

3 _1356 .'.1When nice things happen to you is it Only good f‘k'Bialer__pli'

Table_D (econ.) . L . Factor 2.
All Qradcs
"Form B
‘n-Factot 2. ..

. Content - S ’ ‘ -t - Seale

T a. Human nature being what it is, people can't - Jessor
change very much D f”j ' it_”’!.

. :b. .If they work at it, people can maLe what they

e Will people usually do things for you if you ';," _ ﬁialef,‘

A:,ask them? ”_ﬁ‘.

;._‘luck? ;';hie;ft »‘.p Taifj'}‘:;.;;ii:”

'"'want of themselves.

.'_ When bad things happen to you is it usually ;'-1 ltBialet
'.; someone e1se s fault? | | | |

j':a, EIn my case, getting what I want has 1itt1e R P'Rptter

ﬁ?;or nothing to do with luck

”;iVB;::Lots of time; we might just as we11 decide what

. . . . ‘.
o et T

‘;1to do by tossing a coin .

Loadin«

B

46

35

9




"846-7ffaah3Sooner or later man - v111 have nature completely -:glfJessbr - ;{f 3dv,

- %Mo ). prading or Facior 2

'5 ; Table . (coelj
b Lo . N Yorm I
%- " T . o o . S .
%‘ vy o — ) ‘ e - All Gradis
3 '
! _Factor, 3 '
: i »
i Jtem No.™ _Content.
% B62. . Can you ever makc oLhor pcop]c do th:an you vant - Bialer ., 47
“h . ! ’ . ’
b HIN
“é ! thcm to do’
_E B8 . a. B]acks would be bcLLor off and trcatod Lhe same Gdrihc- ) | "-37‘.
/ . . . (Race
f F , as evcryonc olsc if thoro vcrc fcwcr proLcqu ﬂnd Relevant)
1%; demonstxatlons : ’f R f'
‘ . ' S * '™
‘ © b Only 1f blacks get Logether and protcst and demonetrate
will thcy get what they should have.'
- 'B18 3 When you have trouble undcrstanding sooethinb in school .
f s is 1t usually
g - A}.alh because the teacher didn t explain it clearly, or ’vC:andall.“ . 132
,g b;»'because you d1dn t listen carcfully’ . .
jé ‘hf Bl13 a. In my case, gctting what I want hgs 11tt1e or h'. Rbtte:," ST a3
'% »,jlnothing to do w1th luck o :
',b; :Lots of times, we might Just as we11 decide what f:
il to do by tosslng a coin' | :

"::under his céntrol b'; 53;;:351;xjhhii:{@
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Item‘NoQ

" B? a.

Tafle:j)(can;o

Factor 4

. _Content
-Standing up'and_protesting,as a group is oné,way ‘

to handle discrimation. But most problems would

be handled better by black'leédgrs'ta}kihg fo;wﬁite ;

leaders.

‘Most discrimation cén't be handled uhleég blacks

" get togethér’énd fight for the riéhts of‘a11;b1ack§,

I ddn'tfépend mﬁéh;time:thinking aboqtvthe-paSt;

I often think_about:the';hingé‘I,did"aé'afchild',‘ ‘1f““

' Gurin '?,‘_ f‘£f;38"

‘ :'Jeééﬁrj5 ‘:if ; €§1:;iTT

8.

: | qum_B' o

M1 Grades

(Race.” -
Relevant)

Y
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Es2

Bll

| ., ‘B‘;-'

Do you really believe a kid can be whatever he wants

‘to be.T{

Q.

'b.

'People are lonly because they don' t try to'

.please people._

b Sl i o
: Do ‘ -
- !]'! S : Table:I}(con.) . Form B
L - :
. ’ All Grades
% . S T : .. _Factor 5 '
E,{. -‘ ..:. . . . N ‘ ] ‘ ) . N ) . ‘ .
b Item No. - Content - Scale Loading 3
B9 a. Important jobs go to Smatt‘people who Gurin 34 gb,,
o . R : . (Personal '
deserve being chosen Efficiency)
b. It's hard to know why some people get ‘
Ji"impOrtant jobs; and others don't. 'Abilityf | R

doesn t seem to be too importane

Rotter

:'be friendly

There's not much use in tiying too hazd to-

If they like you,’they like you _
Bialet
If we try hard enough we can have a fair government Rotter

It is hard for people to have much control over what

33

.31

" the politiclans‘in office do,

[




